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Abstract 
 The importance of Early Childhood Education (ECE) in Turkey is growing and research into ECE is necessary for the 
development of a solid knowledge bank on which to base educational and training programs. In this study 410 dissertations and 
theses from the National Dissertation and Thesis database were analyzed in terms of variables including publication years, 
universities and departments. The outcome that ECE research in Turkey has increased, but many ECE areas have been neglected. 
It is hoped that future research will explore these areas and this will contribute to a greater understanding of needs and 
requirements of ECE programs. 
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1.Introduction 
     When the history of early childhood education in Turkey is investigated, it can be seen that, although there were 
some institutions providing a kind of education for young children in the Ottoman Empire period (Ural & Ramazan, 
2007), only after the 1990’s, that the investments required for the standardized institutional development in early 
childhood education (ECE) were begun (Bekman, 2005).  After the establishment of the Turkish Republic in 1923, 
with the reformation of the Turkish language script in 1928, the development of primary education was seen as more 
important than ECE. Therefore, the responsibility for ECE was in the hands of families and local governments 
(Oktay, 1983). Furthermore, the preschool budget was transferred to fund primary schooling and kindergarten’s 
were closed (Ergin, 1977). The only institutions for preschool care that remained open were those provided for poor 
working mothers (Oktay, 1983).  
 
The National Educational Boards had an important role in the development of ECE in Turkey in terms of 
developing ECE program across country. Their work included; determining aims, goals, and objectives and also 
providing training for the personnel of the institutions. During the time of the first three boards, ECE did not exist 
(Tekışık, 1995) however, ECE appeared in 1949, and the 4th National Educational Board was formed to develop 
family education. Beginning with the 4th board, ECE became important (Ural & Ramazan, 2007).  In addition to the 
Educational Boards ECE was mentioned for the first time in the second Turkish five year Development Plan for the 
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period 1968- 1972. As Ural and Ramazan, (2007) comment, after the second plan ECE was mentioned in nearly all 
the successive plans however, although different models were applied the projected level for ECE was not reached 
until the most recent development plan. 
 
In parallel with the developments in the area of ECE, the training of early childhood education teachers in Turkey 
has a long history. After the establishment of Turkish Republic in 1927, the first Ana Öğretmen Anaokulu was 
established in Ankara (Ural & Ramazan, 2007).  However, after two years, with the priority given to primary 
education, in 1930 the school was closed (Oğuzkan, 1982, Öztürk, 2001) and the issue of ECE teacher training 
arises again until 1960 with the rise of urbanization and women’s participation in the workforce. In the Primary and 
Education Legislation specified certain principles on which teacher training was to be based (Ural & Ramazan, 
2007). According to the legislation only graduates of the teacher training schools or graduates of an equivalent kind 
of education from the foreign countries, graduates of lycees (high schools) or girl’s educational institutions after 
successfully completing a program of seminars can be kindergarten teachers. Thus, the process of standardization 
and institutionalization in the training of ECE teachers had begun. 
 
 In keeping with the legislation, in the 1963- 1964 academic year “Child Development and Care” departments in 
the girls’ occupational lycees were opened. With the “Basic Law of National Education” the responsibility for 
training ECE teachers was transferred to the higher education institutions. In 1979, a two year “Kindergarten teacher 
associate degree program” was designed and was first implemented in the 1980- 1981 academic year. Then in the 
1991 – 1992 academic year a 4 year undergraduate program was initiated (Oktay, 1999). For many years the training 
of teachers and educators in the field of ECE was undertaken by child development and education departments. 
Since there were only a small number of students enrolling in ECE programs there were no special unit for the 
training of teachers and educators in the field. Finally in 1998 the Council for Higher Education (YÖK) decided to 
increase the number of departments that offer teacher training (Bekman, 2005) and these departments were to be 
called Early Childhood Education. After the work of the Turkish Council of Higher Education in structuring the 
education faculties, from the beginning of 1998, Early Childhood Education programs operated under the auspices 
of the Elementary Education departments (Ural & Ramazan, 2007).  
 
By the year 2007, there were Early Childhood Education departments that provide both undergraduate and 
graduate programs for the development of academicians and the training of the teachers in the field. (Ural & 
Ramazan, 2007). As Haktanır (2007) stated, there were a total of 44 faculties (41 education, 2 occupational 
education, and 1 Open Education) that had 57 Early Childhood Education/ Kindergarten Education department with 
undergraduate programs. ECE as an academic discipline began in the early 1990’s following the inclusion of ECE 
departments in Education Faculties and 1993 saw the start of graduate programs in ECE, however, even as early as 
1987 it is possible to find master theses related to ECE from those studying in departments such as Child 
Development and Psychology.    
 
1.1. Importance of Investigating Dissertations and Theses 
 
As Jin (2004) stressed, theses and dissertations have great importance not only due to their role in building the 
foundation of academic graduate studies but can also be considered to demonstrate the amount of research that has 
been conducted over time. Furthermore, dissertations and theses contain valuable information from academicians 
and experts in the field that serves to enrich both the process and product (Jin, 2004). The role of the academic 
advisor in the process of thesis and dissertation writing is important in guiding the student to gain knowledge 
specific to the area of study and the assisting in the production of end product which is of benefit to those involved 
in the field of education and teaching. Specifically, doctoral dissertations can be considered as forming the bases of 
higher education which in turn create researchers contributing to the profession. Those academic studies have not 
only a power of encouraging new studies by contributing the process of ongoing higher education, but also 
promoting social, economic and educational status of the society from which they emanate (Vijayakumar & 
Vijayakumar, 2007).       
 
Today the majority of universities not only store master’s thesis and doctoral dissertations in an electronic form 
but also make them available through a digital platform (Goodfellow, 2009). This turning point in the academic 
world from the storage of paper copies within the educational institution to accessible electronic versions (Copeland, 
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Penman, & Milne, 2005) has created many benefits. The existence of electronic databases of dissertations and theses 
allow individuals from all over the world to easily reach up to date academic studies, prevent them from replicating 
existing studies and not only add to their academic knowledge but also gain experience in  how to publish on an 
electronic platform.  This new technology also saves time, shelf space and money (Goodfellow, 2009). The transfer 
of knowledge through technology is a requirement of the today’s world (Copeland et al., 2005). Beaven (2004) 
stated that it was important to invest in this new technology in order to achieve progress in the spread of knowledge.  
 
In Turkey master theses and doctoral dissertations began to be collected in 1987 by the Turkish Council of 
Higher Education. In 1996, the collection of thesis and dissertation reorganized and was named the “National Theses 
Database”. With the innovations in technology, beginning from the March 2006, thesis began to be presented on 
electronic platform. Furthermore, in 2007, with “Electronic Thesis Archive Project”, the Turkish Council for Higher 
Education the National Database were able to offer  users full text of dissertations and theses in pdf format  via the 
internet. Furthermore, new ECE programs are continuing to be opened in many universities in Turkey. However, 
beside the importance of quantitative increment in the number of programs, detailed analysis of these programs is 
crucial. Although there are many studies concerning historical developments in ECE in Turkey, studies specifying 
higher education were seen to be scarce. It is important for graduate researchers, to have a general view and 
knowledge of the studies conducted in the field, and also about those studies that should be highlighted more 
specifically. All of research papers make contributions to the developmental progression of academic status of field 
so it can be possible if awareness is gained with focusing on new topics together with olds studies.   In the current an 
investigation of dissertations and theses was undertaken to highlight the historical progression of the area of ECE 
graduate studies, to detect the deficiencies in the field and determine the necessary requirements. The aim of this 
research was to facilitate the further development of graduate studies which in turn will contribute to the ECE 
knowledge base in Turkey.   
 
2. Method 
 
     A total of 415 theses and dissertations in electronic format submitted between 1987 and 2010 (until December 
2010) were obtained from the National Dissertation and Thesis database using “Early Childhood” as the keywords. 
The documents comprised master’s thesis, doctoral dissertation, studies of medical specialty and studies of 
proficiency in the arts. After examination of these documents, although 5 included the “Early Childhood” keywords, 
they were found to be unrelated to the field. Therefore, in this study, 410 documents were analyzed.  Most of the 
studies were in the category of “Master’s Thesis” (N= 349, 85.12 %) followed by “Doctoral Dissertations” (N= 48, 
11.70%), “Medical Specialty” (N= 12, 2.92%) and Proficiency in the Arts (N= 1, 0.24%) (Figure 1). The document 
analysis research covers examination of written materials containing information about the targeted facts (Yıldırım 
& Şimsek, 2006). The documents were examined by setting some criteria like publication year, universities, 
departments, and subjects.   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. Proportional breakdown of the studies 
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3.Results  
 
The distribution of the 410 documents obtained from the National Dissertation and Theses Database is 
shown in Table 1. 
 
                                    Table 1. The Distribution of theses according to years 
 
Year Master 
Theses 
Doctoral 
Dissertation 
Medical 
Specialty 
Proficiency 
in Arts 
 
 Total 
1987     2     -  - -     2 
1988     1     1  - -     2 
1989     6     2  - -     8 
1990     3     1  - -     4 
1991     3     1  3 -     7 
1992     2     -   - -     2 
1993     2     -   - -     2 
1994     9     1   - -   10 
1995   10     2   1 -   13 
1996     8     2    - -   10 
1997   12     1    - -   13 
1998   15     4   1 -   20 
1999     8     2   1 -   11 
2000     9     -    - -     9 
2001   10     3    - -   13 
2002   23     1   1 1   26 
2003   10     3   1 -   14 
2004   18     4   - -   22 
2005   17     2   - -   19 
2006   42     -   1 -   43 
2007   41     4   - -   45 
2008   40     5   - -   45 
2009   43     7   1 -   51 
2010   15     2   2 -   19 
Total 349   48 12 1  410 
 
 
     It can be seen that the fewest (n= 2) academic works were prepared in 1987, 1988, 1992, and 1993, and the most 
(n= 51) were prepared in 2009. Although a decrease can be observed in the number of documents in some years, 
overall, there was a general increase over the years, and this trend was growing recently (Figure 2) 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. Total number of dissertations and theses according to years 
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     When the theses and dissertations prepared examined according to their universities, it was understood that the 
theses and dissertations were prepared by 45 Universities in total, 1 Military Academy of Medicine, and 1 Ministry 
of Health. 
                             Table 2. Number of dissertations and theses according to universities 
 
University Master Theses Doctoral 
Dissertation 
Medical Specialty Proficiency in 
Arts 
 
 Total 
Marmara     70   15     -     -    85 
Gazi    42     6     -     -    48 
Selçuk    41     2     -     -    43 
Hacettepe    29     9     -     -    38 
Ankara    26     5     -     -    31 
METU    17     -     -     -    17 
Anadolu     13     1     -     -    14 
Dokuz Eylül      9     3     1     -    13 
Abant İzzet Baysal    11     -     1     -    12 
İstanbul Unv      1     2     5     -      8 
Sakarya      8     -     -     -      8 
Pamukkale      8     -     -     -      8 
Atatürk      6     1     -     -      7 
Çukurova       3     1     3     -      7 
İstanbul Techical      3     1     -     1      5 
Yeditepe      5     -     -     -      5 
Afyon      4     -     -     -      4 
Maltepe       4     -     -     -      4 
Ege      2     1     -     -      3 
Ondokuz Mayıs      3     -     -     -      3 
Boğaziçi      3     -     -     -      3 
Beykent      3     -     -     -      3 
Kafkas      3     -     -     -      3 
Uludağ      3     -     -     -      3 
Muğla      3     -     -     -      3 
Fırat      2     -     -     -      2 
Gaziantep      2     -     -     -      3 
Çanakkale Onsekiz Mart      2     -     -     -      2 
Dumlupınar      2     -     -     -      2 
Kahramanmaraş      1     -     1     -      2 
Adnan Menderes      2     -     -     -      2 
Cumhuriyet      2     -     -     -      2 
Mersin      2     -     -     -      2 
Niğde      2     -     -     -      2 
Yüzüncü Yıl      2     -     -     -      2 
Bilkent      1     -     -     -      1 
Akdeniz      1     -     -     -      1 
Çankaya      1     -     -     -      1 
Koç      1     -     -     -      1 
İnönü      1     -     -     -      1 
Rize      1     -     -     -      1 
GATA      -     1     -     -      1 
Erciyes      1     -     -     -      1 
Karadeniz Technical       1     -     -     -      1 
Trakya      1     -     -     -      1 
Yıldız Technical      1      -     -     -      1 
Ministry of Health       1     -     -     -      1 
Total  349   48   12     1  410 
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     Although there are many universities which published dissertations and theses in the field of ECE, 60% came 
from the following five institutions; Marmara University (21%), Gazi University (12%), Selçuk University (11%), 
Hacettepe University (9%), and Ankara University (8%).  (Figure 3). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 3. The top five universities  
 
      When the dissertations and theses were examined according to their area, it was found out that the term of early 
childhood was studied in 38 different areas. Also there were documents which included more than one area such as 
psychology and education. 
Table 3. Number of documents according to their area 
 
Department Master’s 
thesis 
Doctoral 
dissertation 
Medical 
specialty 
Proficiency 
in arts 
Total 
Education and training 266 33 - 1 300 
Psychology  29 8 - - 37 
Child health and disease 8 2 9 - 19 
Economy 13 2 - - 15 
Music 13 1 - 1 15 
Home economics 12 1 - - 13 
Religion  11 2 - - 13 
Nutrition and dietetics 6 1 1 - 8 
Fine arts 7 1 - - 8 
Architecture 6 1 - - 7 
Ear, Nose, Throat 4 2 - - 6 
Linguistics 4 2 - - 6 
Sports 5 1 - - 6 
Nursing 4 1 - - 5 
Radio and TV 3 1 - - 4 
Computer engineering 3 - - - 3 
Interior design and decoration 2 - - - 2 
Sociology 2 - - - 2 
Anesthesia and  reanimation - - 2 - 2 
Physical medicine and rehabilitation  1 1 - - 2 
Public health 1 1 - - 2 
Business administration 1 1 - - 2 
Mathematics  2 - - - 2 
German language and literature - 1 - - 1 
Information management - 1 - - 1 
Labor economics and industrial - 1 - - 1 
Dentistry - 1 - - 1 
Industrial engineering 1 - - - 1 
Philosophy - 1 - - 1 
Folklore 1 - - - 1 
Law 1 - - - 1 
21%
12%
10%9%8%
40%
Marmara Gazi Selçuk
Hacettepe Ankara Others
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Department Master’s 
thesis 
Doctoral 
dissertation 
Medical 
specialty 
Proficiency 
in arts 
Total 
Microbiology 1 - - - 1 
Landscape 1 - - - 1 
Health education - 1 - - 1 
Performing and visual arts 1 - - - 1 
Social services 1 - - - 1 
Turkish language and literature - 1 - - 1 
Agriculture 1 - - - 1 
 
 
     Moreover, figure 4 shows that 78% of the documents were prepared in five departments, respectively education 
(61%), psychology (7%), child health and disease (4%), economy(3%), and music (3%).   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 4. Distribution of the subject areas 
 
     The analysis of dissertations and theses according to their subjects, it was showed that most of the work had been 
conducted about children (n= 192), teachers (n=115), and the family (n=41) (Figure 5). Also the studies about 
children mostly examined social and emotional, language, cognitive, moral and concept development, school 
readiness and development of reading skills, and self-concept. Moreover, studies about in-service and pre-service 
teachers included topics self-efficacy, job satisfaction, teachers’ personality, opinions and beliefs about inclusion, 
attitudes toward science and science education, specific skills such as creative thinking, problem solving, empathy,  
teachers’ problems related to their practices and  that they encounter in the classroom. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 5. The most studied topics 
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     Furthermore, studies concerned with families focused on the parents’ view and expectation of ECE, the factors 
that affect parents’ preschool choice, parent involvement, parent’s impact on sex roles and children’s preference for 
books and toys. 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 6. Number and distribution of studies on the topic of family 
 
     While most of studies conducted about families focused on mothers (n=41), there were also studies which 
focused on parents (n=20) and fathers (n=1). (Figure 6). 
 
4. Discussion and Recommendation for Further Studies 
 
     In order to achieve the status of a developed country a full member of the European Union, many educational 
reforms have been implemented in Turkey including early childhood, elementary, secondary and higher education 
(Varıs, 1996). The most important reform has been the implementation of compulsory eight year continuous 
education (Işıkoğlu, Baştürk, & Karaca, 2009). As yet this compulsory education has not been extended to include 
ECE, however, there are continuing efforts to bring this about include opening new undergraduate and graduate 
departments in different universities to meet increasing needs for teacher training and academic development. This 
movement can be seen in the increasing numbers of studies in ECE. At this point it is important to comment on the 
year of 2010 in which there has been a dramatic decrease in the number of dissertations and theses available in the 
national database. However, this decline may be due the registration process and entering of the newly prepared 
printed studies into the database. Thus, the number of documents relating to 2010 is expected to increase with the 
completion of the registration process. 
 
     When the universities investigated in means of dissertations and thesis including “early childhood”, it can be seen 
that, some of the universities are leading the field. It is thought that it is the well established universities that have 
published the most dissertations and thesis. In future, it is expected that, with the increasing importance given to the 
early childhood education in relation to the eight year compulsory education system, many new programs will be 
implemented and this in turn will facilitate an increase in the number of studies conducted in the area ECE.    
      
     It is interesting to note that “early childhood” is mentioned by several different departments including 
agriculture, nursing and religion. This reflects the fact that early childhood area can be considered to be an 
interdisciplinary field and this can lead to a positive cross disciplinary collaboration. There are not only quantitative 
increases, but also the range of issues is becoming wider. It is thought that this expansion is due to the increasing 
importance given to the field, the increasing demands of this stage of education and the corresponding 
interdisciplinary nature of the early childhood area.  
 
     Although it is acknowledged that interest in ECE is increasing together with the number of academic studies 
about this area, however, in this study it was found that in there are many issues that were rarely or not at all covered 
There were no studies on multiculturalism, philosophy in preschool period, children’s rights, internet and online 
education, education of democracy, emergent literacy, and character education. Further neglected topics include 
classroom management in preschool, gifted children, child abuse, special education, father involvement, assessment 
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and evaluation in the preschool period, educational approaches in preschool period. Only two theses were conducted 
about the High Scope approach but there none about pedagogical approaches such as Montessori, Reggilo Emilia 
and the Bank Street approach. In the database within the period 1987 to 2010 there were a total of 11 studies on 
special education, 7 concerning children with hearing impairment, 2 about children with mental disabilities and 2 
concerning children with general disabilities. There were no studies about children with sight impairment. While 10 
dissertations were prepared on developing and adapting scales, 3 dissertations compared the preschool system in 
Turkey with the systems in different countries (Japan, France, and Azerbaijan). Although in this research it was 
found that many important areas had been studied, there were also many issues and topics that did not appear in 
dissertations and theses or were not studied in detail. Thus, the National Database is a useful tool to discover which 
topics or issues could be the focus of future studies.  
  
     It is expected that, as the importance of early childhood education gathers momentum and early childhood 
education becomes part of the compulsory education system in Turkey , that there will be a corresponding increase 
in the number of ECE undergraduate and graduate programs in Turkey. It is anticipated that with this development 
the current trend of increasing research will continue and  that the information in the National Database will both 
contribute to the body of knowledge related to ECE and allow academicians to determine which areas have been 
neglected then they can develop studies to fill these gaps. Furthermore, through new technologies not only will 
future studies contribute to a greater understanding of needs and requirements of ECE programs in Turkey but this 
research can be made available to the global community. 
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